
 
 
 
 
 
 
 
 
 

 

Girls Active 2020-21 
Insight and Impact Report 

 
 

 
 
 
Submitted by Simon Goldsmith and Anna Fitzpatrick 
Sport Industry Research Centre at Sheffield Hallam University to: 
 
Youth Sport Trust, September 2021 
 

   



Contents 

Executive summary ................................................................................................................................... i 

1. Introduction ..................................................................................................................................... 1 

2. The Girls Active programme .............................................................................................................. 1 

3. Methodology .................................................................................................................................... 1 

4. Analysis of monitoring data .............................................................................................................. 2 

5. The impact of the new training model ............................................................................................... 4 

Overall perceptions of the training ................................................................................................................. 4 

Achievement of learning outcomes ................................................................................................................ 5 

Course content ................................................................................................................................................ 5 

The training tutors .......................................................................................................................................... 6 

Logistics ........................................................................................................................................................... 6 

Resource pack ................................................................................................................................................. 6 

How a virtual training model compares to face-to-face and other online training ........................................ 7 

Impact on teaching staff ................................................................................................................................. 8 

How teachers found out about the training ................................................................................................... 8 

Suggested improvements for the training .................................................................................................... 10 

How teachers found out about the training ................................................................................................. 10 

Suggested improvements for the training .................................................................................................... 10 

6. The impact of Girls Active overall and for different school characteristics ........................................ 11 

Six key principles ........................................................................................................................................... 11 

How girls have benefitted from Girls Active ................................................................................................. 12 

Girls Active increases opportunities for girls ................................................................................................ 14 

Girls Active also increases schools’ ability to support girls ........................................................................... 14 

Athlete Mentor sessions – impact on the GLAMS ........................................................................................ 14 

Challenges encountered this year ................................................................................................................. 15 

Barriers to girls participating in sport and physical activity .......................................................................... 15 

How GLAMS tried to tackle the barriers to engagement .............................................................................. 15 

Factors that can facilitate Girls Active........................................................................................................... 17 

Engaging girls from different backgrounds, cultures and age groups, and those with SEND....................... 17 

Ensuring that Girls Active has a lasting impact in schools ............................................................................ 19 

How the YST can help schools ensure Girls Active has a lasting impact ....................................................... 20 

What has gone well this year with Girls Active - teachers’ perspectives...................................................... 20 

The value of targeted approaches ................................................................................................................ 20 

7. Overall recommendations from the research................................................................................... 22 

Appendix 1: Youth Sport Trust Girls Active logic model ........................................................................... 24 



i 

 

Executive summary 

This report evaluates the Youth Sport Trust's (YST) Girls Active programme for 2020-21. As a result of COVID-
19, a new, blended delivery model was introduced. This report provides insight into the effectiveness of the 
revised delivery model, and the impact of Girls Active, with a focus on girls from different demographics. 

Our mixed methods approach included analysis of YST monitoring data (from 94 schools), qualitative face-to-
face (4) and Zoom (12) teacher interviews, and student focus groups (11), facilitated by an experienced YST 
Athlete Mentor. The COVID-19 pandemic caused some minor disruptions to the data collection. 

Engagement in Girls Active 

Over 1,000 young leaders (Girls Leadership and Marketing Squad: GLAMS1) took part, of whom 12% have 
Special Educational Need(s) or Disabilities (SEND), 31% are from Black, Asian & Minority Ethnic (BAME) groups, 
and 33% are eligible for Free School Meals (FSM). 

The GLAMS worked with over 4,000 girls, of whom 14% have SEND, 43% are from BAME groups, and 32% are 
eligible for FSM. 

Girls Active has supported 3,192 girls to be more active, of whom 20% have SEND, 38% are from BAME groups, 
and 27% are eligible for FSM. 

Overall perceptions of the training 

The teacher training was very well-received; 95% of schools rated the training experience as either good or 
very good, 97% stated that the training had helped them feel more competent and motivated in their role, 
and 95% said it had helped them feel more confident. 

Teachers rated the course content highly, describing it as exciting, interactive, and easy to follow, while the 
tutors were 'positive' and 'enthusiastic'. The level of support and advice post-training was also highly praised. 

Teachers found the workbook very useful, as it was simple, provided structure for the training and followed 
the course well, and 92% of teachers found the training duration appropriate for their needs. The breakout 
rooms, and engaging alongside similar schools, were beneficial for learning and generating discussion. 

All teachers found the virtual training accessible, effective, and efficient logistically. From the sample of 
teachers, 59% stated they would prefer a virtual or blended approach, with 21% favouring the "personal 
touch" of face-to-face training. However, all teachers would be happy to attend virtual training in future. 

As a result of the training, 89% of teachers said they were likely to make changes to their approach, such as 
being more empathetic and understanding towards girls, and including them in decision making. 

All teachers felt the Athlete Mentor training sessions were extremely beneficial and inspiring for the girls. 

Overall, teachers praised the format, structure, and content of the training, and suggested few improvements. 

Girls Active - opportunities and impact 

Within Girls Active, GLAMS are afforded the opportunity to empower girls to design and deliver PE and sport, 
a key principle of the programme. They develop leadership and marketing skills, and enjoy autonomy and 
freedom designing and delivering sessions. 

All teachers reflected that being involved with Girls Active has improved their capacity and capability to 
support girls to become more physically active. Teachers praised the GLAMS for spreading enthusiasm and 
encouraging others to get involved, and highlighted the impact of involving other teachers in the programme. 

Supportive senior management, adopting a whole-school approach, recruiting influential leaders, effective 
and tailored use of Girls Active funding, and receiving free hoodies all increased the programme's impact.

 
1 Girls Leadership and Marketing Squad (GLAMS) is an integral part of the programme, designed to empower girls to influence PE, sport and physical 
activity in their school, develop them as role models, and promote and market physical activity to other girls. 
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Challenges and barriers 

The GLAMS encountered four key challenges: remote working, year group bubbles, planning and logistics, and 
engaging girls, while the main barriers that prevent girls participating were a lack of motivation and 
enthusiasm, self-consciousness/body insecurities, and boys (e.g. boys taking over, being judged by boys). 

To tackle these barriers, Girls Active sessions were heavily promoted via assembly presentations, social media 
promotions, posters, and word of mouth. GLAMS offered participants choice, a wide variety of non-
competitive activities to try (different from those offered in PE), and targeted specific audiences (e.g. less 
confident girls), to encourage them to attend. GLAMS also tried to be inclusive and welcoming, and create a 
safe environment so all girls felt comfortable. 

Engaging girls from different backgrounds, cultures, and age groups, and those with SEND 

GLAMS had a well-rounded understanding of how girls from different demographics may perceive sport and 
physical activity. GLAMS had positive attitudes towards engaging all girls, regardless of background, but often, 
did not perceive culture or background as potential barriers to engaging girls in sport and physical activity. 

Teachers understand the importance of engaging students from different demographics and consciously 
target them for Girls Active. Being part of Girls Active has increased schools' awareness of the value of targeted 
approaches to increasing physical activity levels among girls, and teachers felt the GLAMS had been 
instrumental in this. Parental pressure was a key barrier for many girls from BAME groups. 

GLAMS adopted several methods and approaches to engage girls from different demographics, such as having 
smaller group sizes, partnering girls with their friend(s), including pictures of girls from diverse backgrounds in 
Girls Active promotions, and educating themselves about different cultures and religions. 

GLAMS struggled to engage older girls, due to COVID-19 bubbles, and older year groups' low motivation levels, 
with aspects such as exams and peer pressure decreasing their engagement. GLAMS experienced more 
success engaging Year 7 and 8 girls, and particularly enjoyed working with primary schools. 

GLAMS were very successful in engaging girls with SEND as participants, and several girls with SEND thrived as 
leaders. GLAMS catered for different needs and ensured their sessions were inclusive, adapting to different 
mental and physical needs, demonstrating leadership skills, and finding solutions to problems as they arose. 

To engage girls from disadvantaged backgrounds, teachers advised that PE staff build relationships with 
disadvantaged pupils, actively encourage, and provide opportunities for them, and emphasise that it’s always 
their own choice whether to take part. Having role models from a more socio-economically disadvantaged 
background as Girls Active leaders (so disadvantaged children have someone they can relate to), and involving 
girls from different backgrounds (to help them to understand each other) can also help. 

Ensuring that Girls Active has a lasting impact 

Teachers and GLAMS shared ideas and approaches around new ways of working and ensuring long-term, 
lasting impact, aligning with the Girls Active principle 'taking a long-term approach to engaging girls'. 

Girls Active must be known across all year groups, so strong promotion and word-of-mouth are vital. The 
GLAMS’ hoodies help to promote the programme, and give girls an increased sense of responsibility and pride. 

GLAMS were eager to train and mentor younger girls (e.g. through teambuilding and confidence workshops, 
mentor/mentee roles, and involving them in leadership opportunities); teachers agreed that this would 
facilitate continuity. This aligns with the Girls Active principle 'developing role models for the future'. 

Strategic use of funding, and having events for the GLAMS to look forward to (e.g. Athlete Mentor visits, 
training sessions, meet ups with other schools, festivals), especially ones that elicit new ideas, were seen as 
crucial for sustaining the programme. 

Allowing children to come to school in PE kit saves time and helps engagement, as it prevents the pressure of 
getting changed in front of others. 

Positive role models have begun to emerge on social media, so teachers have been able to guide students 
towards more physically active influencers. 

Overall, despite COVID-19 restrictions, the GLAMS have had a fantastic impact and experienced great personal 
development through the Girls Active programme this academic year. 
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1. Introduction 

This report provides an evaluation of the Youth Sport Trust's (YST’s) Girls Active programme for 2020-21. The 
impact of COVID-19 has led to significant changes to Girls Active to maintain delivery. A new, blended delivery 
model incorporating pre-recorded webinars, live Zoom sessions, and face-to-face delivery (where COVID-19 
allows) was introduced. This report provides insight into research conducted to better understand the impact 
of the programme and the revised delivery model. 

2. The Girls Active programme 

Girls Active supports schools to understand what motivates girls to take part in physical activity, PE and sport, 
enabling teachers to work with girls, through consultation and leadership, and make the necessary changes to 
their physical activity provision. The programme aims to address the gender disparity in participation in sport 
and physical activity, and help schools understand the barriers to girls’ participation. Girls Active also 
empowers girls to develop and market opportunities that engage their peers. The logic model (see Appendix 
1) sets out the key activities, and the short and long-term expected outcomes. 

3. Methodology 

Objectives 

The objectives of the research were to: 

• Evidence the impact of the new training model. 

• Evidence the impact of the training and programme implementation for different school characteristics. 

• Showcase the impact on individual girls through ‘youth voice’. 

Research approach 

With institutional ethics approval, our mixed methods approach included analysis of existing YST monitoring 
data (from 94 schools), qualitative face-to-face (4) and Zoom (12) interviews with teachers who received the 
virtual training and are delivering Girls Active this academic year, and student focus groups (11), facilitated by 
Dr Anna Fitzpatrick, an experienced YST Athlete Mentor and SHU Researcher. Anna conducted 7 face-to-face 
school visits, with a further 2 planned later this year (rearranged due to COVID-19 restrictions). In addition to 
this report, we have created a 5-page case study, containing 3 mini case studies, to demonstrate the impact 
of Girls Active on different characteristics (girls from BAME groups, girls from disadvantaged backgrounds and 
girls with SEND), and collected video footage that allowed us to engage with the ‘youth voice’ by showcasing 
the impact of Girls Active within schools. 

Due to the COVID-19 pandemic, there were some disruptions to the data collection. Two of Anna's visits were 
cancelled by schools, as girls had to isolate, and only two schools were able to give Anna time with wider 
participants of the programme. To ameliorate the impact of this disruption, we created an online GLAMS 
survey for the two schools that were forced to rearrange their Athlete Mentor visit, to gather data that would 
normally have been captured within focus groups. Despite the setbacks, we consider the research process to 
have been very successful. 
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4. Analysis of monitoring data 

In total, 94 schools provided termly monitoring data to the YST. Analysis results are displayed in Table 1, with 

findings on the following three areas summarised below: the number of GLAMS supporting Girls Active, the 

number of girls the GLAMS have worked with, and the number of girls that Girls Active has supported to be 

more active. 

• Over 1,000 young leaders (GLAMS) across 94 schools supported the implementation of Girls Active in 

2020-21, an average of 11 girls per school. Just under 12% (124) of GLAMS have a disability or Special 

Educational Need(s), 31% (328) are from BAME groups, and 33% are eligible for Free School Meals. 

• Across the 94 schools, the GLAMS worked with over 4,000 girls in 2020-21, an average of 43 girls per 

school. This included activities such as surveying, consulting, leading assemblies and running extra-

curricular clubs. Of the girls the GLAMS worked with, 14% (576) have a disability or Special Educational 

Need(s), 43% (1,761) are from BAME groups, and 32% are eligible for Free School Meals. 

• In the 2020-21 academic year, Girls Active has supported 3,192 girls to be more active (defined as 'being 

active for an extra 1 hour per week for at least 6 weeks'). Of these girls, 20% (634) have a disability or 

Special Educational Need(s), 38% (1,209) are from BAME groups, and 27% are eligible for Free School 

Meals. 

• Girls Active secondary schools were successful in establishing an average of one new community link as a 

result of the programme. 

When asked how satisfied they were with the support provided by the YST (0 = very dissatisfied, 10 = very 

satisfied), teachers reported a high average score of 8.5. When asked how likely they were to recommend 

Girls Active to other schools (0 = very unlikely, 10 = very likely), the average score was 8.9. These positive 

reviews are echoed in the findings detailed throughout this report. 
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 Table 1: Termly monitoring data from 94 Girls Active schools 

Total across 
Secondary 
and SUFC2 
(Primary) 

Average across 
94 schools (29 
Secondary and 

65 SUFC) 

Total - 
Secondary 

Average - 
Secondary 

(29 schools) 

Total - 
SUFC 

(Primary) 

Average - 
SUFC 

(Primary) 
(65 schools) 

How many young leaders (GLAMS) are supporting the implementation of Girls Active in 
your school this academic year (since September 2020)? 

1,045 11.1 416 14.3 629 9.7 

Of these GLAMS supporting the implementation, how many have a disability or special 
educational needs (SEND)? 

124 1.3 51 1.8 73 1.1 

Of these GLAMS supporting the implementation, how many are from Black, Asian & 
Minority Ethnic (BAME) groups?3 

328 3.5 127 4.4 201 3.1 

Of these GLAMS supporting the implementation, how many are eligible for Free School 
Meals (FSM)? 

348 3.7 147 5.1 201 3.1 

Across the whole school, how many girls in total have the GLAMS worked with this 
academic year (since September 2020)? I.e. are engaged in the Girls Active process such 
as surveying, consultation, assemblies, activities 

4,088 43.5 1,303 44.9 2,785 42.8 

Of these girls the GLAMS have worked with, how many have a disability or special 
educational needs (SEND)? 

576 6.1 276 9.5 300 4.6 

Of these girls the GLAMS have worked with, how many are from Black, Asian & Minority 
Ethnic (BAME) groups? 

1,761 18.7 566 19.5 1,195 18.4 

Of these girls, how many are primary school aged (5-11 years old)? (SUFC only) 1,012 15.6 N/A N/A 1,012 15.6 

Of these girls the GLAMS have worked with, how many are eligible for Free School Meals 
(FSM)? 

1,325 14.1 547 18.9 778 12.0 

Across the whole school, how many girls in total has Girls Active supported to be *more 
active? (I.e. *at least an extra 1 hour per week for 6 weeks) 

3,192 34.0 881 30.4 2,311 35.6 

Of these girls who are more active, how many have a disability or special educational needs 
(SEND)? 

634 6.7 218 7.5 416 6.4 

Of these girls who are more active, how many are from Black, Asian & Minority Ethnic 
(BAME) groups? 

1,209 12.9 282 9.7 927 14.3 

Of these girls who are more active, how many are eligible for Free School Meals (FSM)? 855 9.1 299 10.3 556 8.6 

Number of new links (Secondary only) 33 1.1 33 1.1 N/A N/A 

 

 
2 Stepping Up For Change (SUFC) aims to provide resources and a support framework for schools. It uses leadership and peer marketing to empower girls to influence PE, sport and physical activity in their school and, 
through collaboration with other schools, consider actions that could lead to positive transition experiences and PE, sport and physical activity practices between schools. 
3 The term ‘Black, Asian & Minority Ethnic (BAME) groups’ was used at the point of data collection, however its use in future projects is under review by the Youth Sport Trust. 
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5. The impact of the new training model 

Twelve qualitative interviews were conducted via Zoom with teachers (from different schools) that have 

delivered Girls Active in 2020-21 and had received the virtual training. One further teacher provided written 

feedback to the questions. The interviews were designed to evaluate the impact of the new training model 

(i.e. an increase in virtual training, incorporating pre-recorded webinars and live Zoom sessions). 

Surveys were also distributed to teachers that had received the virtual training. In total, 66 teachers (21 

secondary, 45 primary/SUFC) completed surveys after the first training session, with some secondary teachers 

also providing feedback after the second training session. However, the number of responses after the second 

training session was low, and the feedback was largely similar to the initial responses, so the second set of 

responses were not included in the analysis. 

Overall perceptions of the training 
 

• Overall, the teacher training was very well-received; 95% of survey respondents across primary and 

secondary schools rated the training experience as either good (53%) or very good (42%). 

• 97% of respondents stated that the training helped them feel “a little” or “a lot” more competent and 

motivated in their role, and 95% said it helped them feel “a little” or “a lot” more confident (see Figure 1). 

 
Figure 1: How much the teacher training helped primary and secondary teachers feel more competent, confident, and motivated in their role (n=66) 

 

36% 41%
29%

61% 55%
68%

Feel more competent in your role Feel more confident in your role Feel more motivated in your role

Helped a little Helped a lot



5 

 

Achievement of learning outcomes 

Teachers were overwhelmingly positive about the training. Figure 2 shows the percentage of teachers that felt 

the learning outcomes of the training had been met “to some extent” or “to a great extent”. 
 

 Figure 2: To what extent the intended learning outcomes of the training had been achieved (n=66) 

 

Course content 

• Teachers rated the course content very highly, as shown in Figure 3. 
 

Figure 3: How teachers rated different aspects of the course (n=66) 

 

• The course content was cited as "exciting" and "interactive". 

• Content was perceived as "clear" and "easy to follow". 

• Good use of practical examples of implementing Girls Active demonstrated to participants. 

• Sufficient mixture of talking from the YST tutors, to video clips, and discussion time. 

 

93%

98%

95%

100%

95%

94%

95%

100%

100%

Identify next steps and actions to undertake in school (Primary/SUFC
only n=45)

Identify advocacy messages for making physical activity relevant – to 
girls, the school and beyond (Primary/SUFC only n=45)

Recognise a range of leadership roles that help to empower girls
(Secondary only n=21)

Advocate why and how girls should be engaged in physical activity and 
PE – to the department, school and parents (Secondary only n=21)

Identify how to recruit a Girls’ Leadership and Marketing squad 
(GLAMs)

Explain how to enable girls to motivate their peers by taking on
advocacy, marketing and delivery roles

Understand effective ways to consult and build relationships with girls

Recognise the key challenges and principles of engaging girls in physical
activity

Understand the purpose of Girls Active and the aims of the training
course

97%
95% 95% 95%

91%

85%

The tutor(s) The content The technology used
(i.e. use of Zoom)

The use of virtual
delivery

The workbook The pre-course
information

“I thought it was very exciting, very interactive. It was clear, it was easy to follow. It didn’t feel like information overload.” - Teacher 

“It was really informative, and I liked the way it was structured, and it was fun, clear, engaging, and interactive, with good 
opportunities to discuss but also learn. So, it definitely strengthened my confidence to deliver it, and I think the programme has 
done as well as it has because of the confidence I got from the training.” - Teacher 
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The training tutors 

• Course tutors were “really interesting”, positive and enthusiastic. 

• Tutors discussed the impact of the pandemic and useful ideas for delivery – this was well received. 

• Consistency of tutors worked well, as it allowed teachers to develop a relationship with them – “if there 
had been different tutors throughout, I probably wouldn’t have emailed them with questions. They knew 
what we were talking about and what had been discussed in the breakout rooms and sessions.” 

• The level of support and advice from tutors post-training was also highly praised. 

Logistics 

• 92% of teachers said that the training duration was appropriate for their individual needs. 

• The start time of the training sessions (just after the school day had finished) was generally well received, 
as it was accessible to a wide audience. However, some schools found the timing slightly tight, suggesting 
that an extra 15 minutes (e.g. starting at 3:45pm rather than 3:30pm) would ensure they had time to find 
a quiet space, set up their computer, grab a drink, and be ready to engage in the training. 

• In breakout rooms, teachers had the chance to talk to different colleagues, which was perceived as very 
useful: 56% of survey respondents said that the breakout rooms and being able to discuss ideas with 
colleagues was the most valuable part of the training. 

• Engaging in training alongside similar schools/local schools was beneficial for learning and generating 
useful discussion. 

 

Resource pack 

• Teachers found the workbook very useful – it gave the training structure. 

• The follow-up worksheets to implement back in school with the girls were well received. 

• The workbook was perceived as very clear and simple to use - it followed the course well. 

 

  

“The training was after school which great as it was easily accessible. Timing-wise it was great, and because it was so fun – she 
had us playing games and discussing things, it didn’t feel too overwhelming or too tedious." - Teacher 

"Very well organised. Led by one of the ladies at YST who was very energetic, very knowledgeable. Lots of debate about what we 
were doing, so we went off into breakout rooms, we’d discuss with people in our cluster group, so it we could discuss ideas that 
were more relevant to our area. It wasn’t laborious, it was something I quite looked forward to doing. If anything, it ratified the 
ideas that I had, which was great, and it made my thoughts stronger about girls being active in schools.” - Teacher 

“They weren’t onerous in terms of the number of people, and as I said it was all really well organised in advance of the meet ing. 
Everything technically worked very well, so it was very well done.” - Teacher 

“I liked the resources, I thought they were really good for us staff, but also really useful for the girls to use, really accessible. We’ve 

had the workbook to look back over to see what we’ve done and think ‘where do we go from here’. At first I thought ‘oh no there’s 

a book to fill in’, but it was actually beneficial to have it, so we’ve kept it locked away in a drawer so nobody can steal it!" - Teacher 

“The teacher work pack followed a good order – you could see what was coming up in the next session and learn from other schools. 

The small teacher book summarised the key things and there was space to make notes on it. The posters and resources that you 

could use for the girls were also really useful, it was in a nice pack you could take to the sessions, it was just easy and useful. PDF 

copies were also sent once we were in lockdown which was also really useful, and we appreciated." - Teacher 
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How a virtual training model compares to face-to-face and other online training 

• Opinion was divided in terms of which method of delivery teachers preferred (see Figure 4). A blended 

approach (virtual and face-to-face) was the most preferred option, followed by online/virtual only, while 

20% of teachers had no preference or were unsure which option they preferred. 
 

Figure 4: Teachers’ preferred training delivery method (n=66) 

 

• Hosting the training virtually ensured it was more accessible to teachers. 

• Virtual training was perceived as a more efficient and effective form of delivery, especially in terms of 
logistics (e.g. cover for lessons, travel). 

• It allowed teachers time to prepare for the sessions as they received the resource pack/workbook in 
advance, so they could think about the content, what to expect, and what questions they could ask. 

• The inevitable downfall was that some individuals would prefer face-to-face for the “personal touch”. 

• All teachers felt Zoom was a suitable training platform and all were comfortable with the software. 

• Most teachers had experienced at least one other type of online training (e.g. Game of Our Own, Women 
in Sport). Girls Active training compared favourably, due to the engaging nature and content. It was not 
“death by PowerPoint”, and it was delivered to small groups, with regular opportunities for reflection, 
which ensured teachers could engage and contribute to discussions. Overall, there was an excellent 
balance of teaching, learning (i.e. being spoken to) and time for discussion. 

• All teachers that provided feedback would be happy to attend online training in the future. Although face-
to-face training offers more time for informal discussion/networking, and that slightly more personal 
touch, online training is more practical, efficient and time and cost effective. These are important 
considerations for teachers with busy workloads. 

 

32%

27%

21%

18%

2%

A blended approach (a
mixture of online and

face to face for the
same training course)

Virtual training Face to face training No preference Don't know

"It’s interesting because I’ve done the workshop before with my previous school in person, then when I moved schools asked if I 
could do it again and they said yes. I personally preferred it on Zoom. Both formats were good and you learn a lot from both, but 
when it’s over one day you take so much information from it that its hard, but when its broken down over a couple of sessions then 
you can really learn and understand, rather than trying to remember everything from a whole day.” - Teacher 

“We all got sent a resource pack prior to the meeting, I had a flick through in advance of the meetings and was able to make notes. 
In face-to-face meetings you are normally just given these resources on the day. It has been really good that we got these earlier 
– we also received electronically and hard copy. Really handy to have, able to think about questions to ask.” - Teacher 

“I think you get a lot more out of it. There aren’t the breaks in between sessions. Often it is out of hours 3-6pm and quite long, so 
how it is delivered is much sharper than it would have been if you attended a training day where you meander, network etc, In 
that sense, it’s a quicker, more direct form of delivery. I don’t want to say I prefer it because I like meeting people, but in terms of 
hassle, taking time out of your school day, not having to get cover, not having to travel, it was so much more convenient." - Teacher 

“The negative side is that you didn’t have that actual personal touch, you weren’t there, you weren’t able to talk to people and 
have that practical side of things.” - Teacher 

“The delivery was pretty good compared to others. It wasn’t death by PowerPoint; it allowed us time to reflect too.” - Teacher 
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Impact on teaching staff 

• As a result of the support teachers received during the training sessions, 89% of teachers said it is “likely” 
or “very likely” that they will make changes to the way they undertake their role. 

• The training has made some teachers more empathetic and understanding towards girls, giving greater 
consideration to their feelings and the reasons why they may not be engaging with sport and PE. 

• The training has given teachers the confidence to deliver Girls Active as effectively as possible, while 
reinforcing the good work that was already taking place in schools. 

• The training has also taught the teachers to listen to girls’ ideas more, give girls a greater voice, and allow 
them to be more independent. Rather than telling the girls what to do and how, it’s more of a case of “the 
floor is yours”, giving the girls autonomy. 

• The training led to improved networking and partnership development. One primary school PE lead said 
they were now in touch with the PE lead at the secondary feeder school, as a result of the training. They 
maintain regular contact, which has helped them understand what goes on in neighbouring schools. 

• The training led to some teachers reviewing their sport offer, to ensure variety and enjoyment: “Our 
practice hasn’t hugely changed, but the options we give the girls have. I like that we needed to put more 
clubs on in different ways, and that has been our biggest change.” 

• Teachers also felt that virtual engagement with primary schools has been very successful this year. 

 

 

How teachers found out about the training 

• All teachers interviewed found out about Girls Active either from the YST directly (usually via social 
media), or via their School Sports Partnership contacts. 

 

“My teaching has changed; I now take into consideration how the girls might be feeling more. I feel like I am a bit more empathetic 
and understanding of how those girls are feeling and how to encourage them rather than put them off.” - Teacher 

"One thing I’ve learned to do is let the girls be more independent, and I’ve learned to actually step back a bit and give them the 
reins. It has taught me to step back a bit… they’ve got it. I can supply them with the resources, tell them what we are focussing on, 
then say “the floor is yours”. Rather than saying this is what you’re doing, it is asking the girls how they want to do it.” - Teacher 

“The group that I pick, bottom set, typical ‘I don’t like PE cohort’. We did loads on how you can change your thought processes. 
Today my lesson is completely different to how it would’ve been 6 months ago. They are all now much more engaged in the lessons 
and more willing to take on the leadership roles which is really good, and they are actually more confident in doing it.” - Teacher 

“By using the positive environment and having the Girls Active resources, it’s helped to change the mindset of the girls. We worked 
on reasons as to why they don’t like PE.” - Teacher 

"I saw it on Twitter, from the Youth Sport Trust account. I’m really passionate about getting girls involved in sport, so that is one of 
the main aims of whatever I do in sport. So, the fact they could make it easier for me to push that, I was really on board.” - Teacher 

“We’ve actually got someone who’s part of the School Sport Partnership that’s part of the Academy and she sent it on to us. It 
came through her and we had a look at it and thought, 1. It’s an opportunity for some of our students who haven’t had the best 
start to their school life, and 2. We were looking at having some sort of leadership team in PE anyway, and this we thought would 
help us put that in place.” - Teacher 
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Suggested improvements for the training 

• Overall, teachers were very happy with the format, structure, and content of the training sessions, 
therefore very few improvements were suggested. 

• Some content was a little basic for more experienced teachers, but very useful for inexperienced 
teachers. General consensus was that the format should not be changed, as “there is no harm 
being taught what you already know”. 

• Two respondents said that they would have preferred face-to-face training, but the online training 
was "adapted really well". 

• There were no suggestions for a change of format for the training. However, one teacher 
suggested that a 15-minute, one-to-one ‘check-in’ Zoom session, between the school and YST, 
could be useful to ask questions and generally assess progress. 

 

How teachers found out about the training 

• All teachers interviewed found out about Girls Active either from the YST directly (usually via social 
media), or via their School Sports Partnership contacts. 

 

Suggested improvements for the training 

• Overall, teachers were very happy with the format, structure, and content of the training sessions, 
therefore very few improvements were suggested. 

• Some content was a little basic for more experienced teachers, but very useful for inexperienced 
teachers. General consensus was that the format should not be changed, as “there is no harm being 
taught what you already know”. 

• Two respondents said that they would have preferred face-to-face training, but the online training 
was "adapted really well". 

• There were no suggestions for a change of format for the training. However, one teacher suggested 
that a 15-minute, one-to-one ‘check-in’ Zoom session, between the school and YST, could be useful 
to ask questions and generally assess progress. 

 

  

"I wouldn’t change it at all because this role I’m in is so transient. PE leads are very transient. You’re going to get people on a yearly 
basis that are completely fresh to this. There’s no harm in being taught what you already know, there’s more harm in not being 
taught things that you should know. A lot of class teachers are given the role, because they need someone to teach PE.” - Teacher 

“I really enjoyed the training, I don’t think I’d change anything to the format. One thing that I think would be helpful is a catch-up 
session, maybe 15 minutes at some point [one-to-one with the YST]. Checking in what I’ve done so far, what any next steps may be. 
So, you have the training, going off and seeing how you do, then maybe a couple of months later checking in again.” - Teacher 

"I saw it on Twitter, from the Youth Sport Trust account. I’m really passionate about getting girls involved in sport, so that is one of 
the main aims of whatever I do in sport. So, the fact they could make it easier for me to push that, I was really on board.” - Teacher 

“We’ve actually got someone who’s part of the School Sport Partnership that’s part of the Academy and she sent it on to us. It 
came through her and we had a look at it and thought, 1. It’s an opportunity for some of our students who haven’t had the best 
start to their school life, and 2. We were looking at having some sort of leadership team in PE anyway, and this we thought would 
help us put that in place.” - Teacher 

"I wouldn’t change it at all because this role I’m in is so transient. PE leads are very transient. You’re going to get people on a yearly 
basis that are completely fresh to this. There’s no harm in being taught what you already know, there’s more harm in not being 
taught things that you should know. A lot of class teachers are given the role, because they need someone to teach PE.” - Teacher 

“I really enjoyed the training, I don’t think I’d change anything to the format. One thing that I think would be helpful is a catch-up 
session, maybe 15 minutes at some point [one-to-one with the YST]. Checking in what I’ve done so far, what any next steps may 
be. So, you have the training, going off and seeing how you do, then maybe a couple of months later checking in again.” - Teacher 
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6. The impact of Girls Active overall and for different school characteristics 

This section offers insight into the impact of Girls Active from teachers', GLAMS' and participants' 
perspectives. It also explores the student voice in relation to girls’ experiences, including: 

• How GLAMS and participants benefit from Girls Active. 

• The best things about being a GLAM. 

• What the programme offers girls. 

• Challenges and barriers, and how GLAMS have tried to overcome them. 

• GLAMS’ perspectives on the key elements for engaging more girls in PE and sport. 

• An exploration of how girls from different demographics (e.g. age groups, ethnicities, socio-
economic backgrounds, those with SEND) have engaged with the programme. 

• Teachers’ and GLAMS’ perspectives on the aspects that help to ensure that Girls Active has a lasting 
impact. 

Six key principles 

At the heart of Girls Active, six key principles underpin effective practice in engaging girls in PE, sport, 
and physical activity: 

1. Take a long-term approach to engaging girls. 
2. Put developing self-confidence at the heart of PE. 
3. Make PE and sport relevant to girls lives. 
4. Recognise the power of friends to drive progress. 
5. Develop role models for the future. 
6. Empower girls to design and deliver PE and sport. 

These principles have positive relationships at their core and should be supported by whole school 
policies and practice. This report highlights the impact these principles have on the way schools shape 
their Girls Active offer. 

• While teachers were not typically aware of the ‘six key principles’, all agreed that they are crucial 
to engaging girls in PE and sport. 

• Teachers discussed a wide range of examples to demonstrate how they incorporate and embed 
the principles into their delivery. 

• One school said that they had used the YST principles to inform changes in their assessment 
criteria for PE. 

 

“We definitely focus on developing role models for the future, empowering girls to design and deliver PE and sport, and 
recognise the power of friends to drive progress.” - Teacher 

“Making sport and PE relevant to girls’ lives; next year, we really want to broaden the horizons of what extra-curricular 
clubs are. The girls can run their own club, it can be anything they want it to be.” - Teacher 

“We’ve tried to focus on wellbeing and developing confidence. Things from the YST have encouraged us to include that 
type of thing in our assessment criteria. We do try to hit all of those six points.” - Teacher 
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How girls have benefitted from Girls Active 

Based on feedback from the focus groups, the image below summarises the ways in which Girls Active benefits GLAMS and participants. A principle of Girls 

Active is to put developing self-confidence at the heart of PE. Evidenced in the image, improved confidence and self-belief were major benefits outlined by 

teachers (when reflecting on the experience of participants) and GLAMS alike. 

How have girls benefitted 
from Girls Active?GLAMS Participants

Improved confidence and 
self-belief

Improved mental health 
and wellbeing

Improved opportunities to 
be active

Inspiration and a sense of 
achievement

Making new friends

Leadership, teamwork and 
communication skills

 Knowing that you can lead activities and come up with new ideas gives you a big 
confidence boost. 

 Their confidence has increased, sport really gives you confidence in all aspects of your 
life. 

 They re happier. They used to just sit there with their heads down, and now they  re 
smiling and talking to people, cause they ve got something to look forward to. 

 They have access to sports they wouldn t normally get to try. 

 The girls are proud of themselves because they ve changed so much. 

 Our sessions have brought lots of different people together. 

 It s helped me with my body image. Talking about how they [Girls Active participants] 
should love themselves has made me realise that I should also love myself. 

 We do more sport now as well. 

 Seeing them [the participants] after sessions looking happier, it makes you feel good, 
because you ve achieved something. You ve actually made a difference to people and 

helped them. 

 I ve become mates with girls who I never thought I d be mates with. 

 We ve learnt to collaborate and communicate. 

A safe space  It s a place where they can come and talk. 

GLAMS  improved leadership and teamwork skills mean participants are able to engage in 
a high quality activity session delivered by their peers.

GLAMS know just how important it is to create a safe and non-judgemental environment 
for their peers.
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Girls Active increases opportunities for girls 

Girls Active offers far more than simply engaging girls in more sport and physical activity. GLAMS are afforded 
the opportunity to empower girls to design and deliver PE and sport, a key principle of the programme; they 
develop leadership and marketing skills, and enjoy autonomy and freedom designing and delivering sessions. 

• Despite heavy disruption due to COVID-19, GLAMS have planned and led activities for other girls, designed 
and developed virtual content (promotional videos and online articles), delivered virtual sessions to other 
students/schools, educated themselves, gained knowledge, conducted market research, and even 
negotiated (to secure cheaper printed GLAMS t-shirts from a local print shop). 

• All teachers agreed that Girls Active has given more (and different) girls the opportunity to develop 
leadership and marketing skills. 

• Athlete Mentor workshops were very beneficial, helping the leaders learn how to influence people. 

• Assigning GLAMS specific jobs and responsibilities helped develop their leadership and marketing skills. 

 

Girls Active also increases schools’ ability to support girls 

• All teachers reflected that being involved with Girls Active has improved their capacity and capability to 
support girls to become more physically active. 

• Teachers praised the GLAMS for spreading enthusiasm and encouraging other girls to get involved. 

• The potential impact of involving other teachers in the programme was also highlighted. 

 

Athlete Mentor sessions – impact on the GLAMS 

• Discussions within Girls Active around sport and PE, reasons why some girls don’t engage, and the 
thought processes/barriers to taking part, have led to some girls changing their outlook on sport and PE. 
In turn, this has increased confidence and engagement from girls who were previously reluctant, and 
elicited a willingness to get involved in different aspects of delivery. 

• All teachers felt the training sessions with Athlete Mentors were excellent, enjoyable, and inspiring for 
the girls. 

• One teacher stated the reason they signed up to Girls Active was as much about the emotional and 
mental wellbeing aspect as it was for sporting reasons. They felt the Athlete Mentors were ideal role 
models to facilitate discussions about emotional literacy, barriers to taking part, and how to overcome 
those barriers and have the confidence to enjoy sport and PE. 

“We created an online magazine with features on good female role models like Serena Williams. She fought against racism, she 
stayed confident and carried on doing what she loved, no matter what people said. And Nicola Adams, because boxing is not classed 
as a girl’s sport, people are quite sexist about it, so we did her to inspire people to try boxing.” – GLAM 

“We split ourselves into teams and learnt about our roles; market researchers, media managers, designers, deliverers.” – GLAM 

“We bartered with print shop owners to get the GLAMS logos printed on our t-shirts for cheaper! We got a massive discount!” – 
GLAM 

“The leaders did workshops with Jenna [YST Athlete Mentor] about how to influence their peers, and the leadership and marketing 
aspects of the programme. They’ve set challenges for girls to create their own This Girl Can posters and ‘healthy selfies’, and the 
best ones win a Girls Active beanie hat.” - Teacher 

“In summer, we want to lead a big event just for girls. I’ve started to allocate them jobs to give them the responsibility of going out 
there and researching different sports we can offer, what sports will best engage girls, ringing companies to see if we can get people 
to come into school and contribute." - Teacher 

“There’s only two of us in the PE department, so it’s been really challenging. But we’ve got a whole department now, it’s fantastic 
– our PE department branches out into the GLAMS. They’re on the same wavelength as us, they’ve got the same values as us, and 
they know that the most important thing is to get more girls active.” - Teacher 

“We’ve encouraged other teachers to get involved, sharing their experiences of physical activity, to encourage the wider school. 
We hope that seeing the teachers going outside their comfort zones and doing things they never thought they could do might 
encourage the students to do the same.” - Teacher 
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Challenges encountered this year 

• GLAMS encountered several challenges; four key themes emerged from the discussions – remote working, 
year group bubbles, planning and logistics, and attracting and motivating girls. 

1. Being isolated from other GLAMS, learning/delivering over the computer rather than face-to-face. 

2. Inability to mix year groups meant delivery of activities to girls of other ages was limited. There was 
also a perceived lack of respect from participants of the same age. 

3. Disruption to planned activities due to COVID-19. 

4. Hard to reach groups (e.g. ‘popular’ girls and disengaged students) were difficult to motivate. 

 

Barriers to girls participating in sport and physical activity 

During the focus groups, GLAMS were asked to outline the things that they think prevent more girls from 
participating in sport and physical activity. 

• The reasons outlined are not inherently new, but they reinforce why programmes such as Girls Active are 
important, as the issues raised are still prevalent in schools, with further work required to tackle them. 

• The main barriers that prevent girls participating centred around three factors: a lack of motivation and 
enthusiasm for sport/physical activity, feeling self-conscious/having body insecurities, and the negative 
impact of boys (e.g. boys take over, fear of being judged by boys, etc.). 

 

 

How GLAMS tried to tackle the barriers to engagement 

• Girls Active sessions were heavily promoted across schools using methods including presentations in 
assemblies, social media, posters, and word of mouth. 

• GLAMS offered participants a wide variety of activities in order to broaden girls’ horizons, offer different 
sports to those offered in PE, and offer participants a choice of what they would like to do. 

• Specific audiences were targeted, with GLAMS handing out invites and chatting to the less confident girls, 
to encourage them to attend. 

“As I’ve said, not only are we doing this for sport reasons but also the emotional and mental wellbeing side that comes across very 
strongly in this programme. All that emotional literacy they were able to use at that time was just fantastic. I think they found her 
[the Athlete Mentor] quite relatable because she was so open with them. She was also really listening to the girls’ questions as well 
as telling her story." - Teacher 

“I thought they [the Athlete Mentor sessions] were brilliant. I’ll admit, I did think ‘how is this going to work?’ Because I knew the 
sessions with the mentor were going to be active, but I really enjoyed it myself and I wasn’t even taking part. There are some girls 
in the group that aren’t very confident, and having that experience [with the Athlete Mentor] will really help them.” - Teacher 

“Kate was brilliant and the training that she delivered was totally heartfelt and because of the nature in which she became an 
athlete, the kids just instantaneously went ok, what has she got to say, I’ll listen to her." - Teacher 

“It was hard because we were doing most of it on Teams because we started it in Lockdown. So, we were going off and doing it by 
ourselves and messaging other people to work as a team, it was so much harder.” - GLAM 

“I think people are not joining cause we’re the same age as them, cause of the Covid bubbles. We don’t get the same level of respect 
cause we’re not older than them.” - GLAM 

“We’ve struggled to get through to the popular girls, they don’t like listening. They think ‘Oh no, it’s just more PE, I’m not doing it’, 
or ‘We’re not getting involved in more school than we need to’.” – GLAM 

“Our leaders did a virtual session for Years 7 to 9 girls, but we don’t know if any of them were actually doing the challenges, because 
they wouldn’t put their cameras on.” - Teacher 

“They have no passion or enthusiasm for sport.” - GLAM 

“Mental wellbeing is a big issue – they might be self-conscious.” - GLAM 

“Girls don’t want to do sport in front of boys for fear of being judged.” – GLAM 



15 

 

• GLAMS tried to be as inclusive and welcoming as possible; they offered different activities, ensured they 
were not too competitive, and created a safe environment where all girls could feel comfortable. 

 

 

“We made posters and leaflets and put them around school.” – GLAM 

“Make it invite-only and hand out invites, so people feel special.” – GLAM 

“Show a different perspective of the games we play; people think football is just about kicking a ball, but it’s not, it’s more about 

learning different skills. And it doesn’t have to be competitive.” - GLAM 
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Factors that can facilitate Girls Active 

• Supportive senior management, and ideally, a whole-school approach. 

• Influential leaders to generate interest. 

• Effective and tailored use of Girls Active funding. 

• The YST freebies and hoodies really help to promote the programme. 

 

Engaging girls from different backgrounds, cultures and age groups, and those with SEND 

Understanding and engaging girls from different backgrounds 

• GLAMS demonstrated that they had a well-rounded understanding of how girls from different cultures 
and backgrounds may perceive sport and showed a desire to engage with sport differently. 

• The GLAMS had very positive attitudes towards engaging all girls in sport and physical activity, regardless 
of their background, and were motivated to engage and be empathetic towards them. 

• In her Athlete Mentor visits, Anna noted that many GLAMS did not perceive culture or background as a 
potential barrier to engaging girls in sport and physical activity. 

• Teachers understand the importance of engaging students from different demographics and consciously 
target them for Girls Active. 

• Teachers highlighted parental pressure as a key barrier for some girls from BAME groups. 
 

 

  

“We’ve got lots of other staff members involved, sharing what they’d been doing over Lockdown and stories about what sports or 
physical activity they do, to inspire and motivate the girls.” - Teacher 

“The leaders are quite influential people in their year groups. They can generate a buzz about the programme, which really he lps 
to get people into clubs.” - Teacher 

“Having the funding has allowed us to give our girls more opportunities to try different activities. We try to come up with new plans 
all the time and think about what the most effective approach would be, for the girls we’ve currently got.” - Teacher 

“The hoodies really help boost the profile and spread the message about Girls Active. When students see the girls wearing their 
hoodies, it generates interest and creates a buzz.” - Teacher 

“I feel like your cultural background really impacts how girls view sport, because some people make out that girls have to stay at 
home, cook, clean the house, everything, and we really need to get across that’s not the case. I’m mixed race; my mum who is 
brown, is less encouraging towards me doing sport, she’s more focused on my studies than my dad.” - GLAM 

“Girls who wear headscarves, when they do PE, they might not want to do it because they think ‘I might get really hot’, and when 
they wear hijabs, they’re not really allowed to show their skin, so they’ll say “no, I don’t want to do that, I don’t want to take my 
blazer off”. And they also think that they look silly doing sports with a hijab, sometimes they think people don’t do sports with a 
hijab – it’s a bit new to them.” – GLAM 

“Everyone treats people from different backgrounds and cultures the same here, so it’s not been any different trying to engage 
them in our sessions. It’s good - there’s no hate crime or racism.” – GLAM 

“We have a high population of Muslim students, so lots of their reasons for not coming after school were religious reasons, but 
they were really keen to have lunchtime clubs. It was really positive, and the profile of the girls was good, they were committed 
in PE lessons, but they would never give that commitment after school for different reasons, so this worked well.” - Teacher 

“With our mixed demographic, there is a challenge with the parents pushing education, rather than physical activity. We try to 
educate the students and hope it filters through to the parents that way. Girls get pressured to go home straight away after 
school. But our lunchtimes are staggered due to Covid, so lunchtime clubs are hard because while they’re on lunch, we’re 
teaching.” - Teacher 

“We have lots of disadvantaged, Pupil Premium students. We’ve not been able to engage as many as we’d have liked, but we do 
have three who are in care who come to the [Girls Active] sessions. That’s really good because you wouldn’t typically get those 
children on projects like this.” - Teacher 
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The GLAMS had given a lot of consideration towards helping a wide range of girls, adopting different methods 
and approaches to engage girls from different cultures and backgrounds who are reluctant to take part. 
Making PE and sport relevant to girls’ lives is one of the six key principles of Girls Active; the GLAMS’ focus on 
engaging girls from different cultural backgrounds exemplifies this. 

• The GLAMS’ approaches included having smaller group sizes, partnering girls up with friend(s), displaying 
pictures of people from diverse backgrounds taking part in sport as part of their Girls Active promotion, 
educating themselves about different cultures, backgrounds and religions, and sharing positive messages. 
One group also referenced the positive messages from Sport England’s This Girl Can campaign. 

 

 

Engaging girls in different year groups 

GLAMS were asked if they had engaged girls in different year groups, and if they had noticed any differences 

in the way students of different ages engage with Girls Active. 

• As mentioned previously, year group bubbles meant it was difficult for GLAMS to deliver sessions to girls 
from different year groups. 

• The GLAMS suggested that a major barrier to engaging different year groups is that, as girls progress 
through secondary school, there is less inclination to engage in sport and physical activity. This is a well-
known issue, with aspects such as exams and peer pressure leading to a drop off in engagement. 

• GLAMS also highlighted a perceived lack of respect from potential participants of the same age. 

• There was more optimism around engaging Year 7 and 8 girls, and opportunities to work with primaries. 
 

 

Engaging girls with SEND 

• The GLAMS’ highlighted several excellent examples of girls with SEND being engaged in Girls Active as 
participants. There were also examples of girls with SEND thriving as leaders. 

• The GLAMS discussed how they had adapted sessions to cater for different needs and ensure that their 
sessions were inclusive and that everyone felt welcome. 

• Examples included adaptations to cater for mental and physical needs, GLAMS adapting activities during 
sessions, demonstrating their leadership skills and finding solutions to problems as they arose. 

 

“Encourage people to bring a friend from the same cultural background as them.” - GLAM 

“Encourage them and let them know that it’s ok to be different. Make sure they know they aren’t going to be judged.” - GLAM 

“Display pictures of people from diverse backgrounds taking part in sport, so people know they’re not the only one.” - GLAM 

“Educate ourselves [the leaders] so we understand more - get somebody to come into school to talk to us about different cultures 
and religions, or we could watch a video on it.” - GLAM 

“It’s hard to get the older girls to come to our sessions. Year 9 and upwards are focused on getting GCSEs done and they think 
they’ve got no time for sport, but they could play during breaks to help them take their mind off it.” - GLAM 

“Older girls are more bothered about like ‘What do I look like? Do I look stupid when I’m doing this?’ or ‘Are people going to judge 
me?’ Year 7s and 8s don’t really feel that pressure, they’ll join in anything, but as you get older you feel more pressure to look good 
or not look stupid when you’re doing stuff.” - GLAM 

“Primary school children want to learn and want to be active, and some people up here just want to stay indoors or do something 
else or just not participate, so you’ve got to prompt them.” - GLAM 
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Ensuring that Girls Active has a lasting impact in schools 

A key principle of Girls Active is to take a long-term approach to engaging girls; teachers and GLAMS 
demonstrated their understanding of this. This section highlights their approaches to implementing new ways 
of working, sustaining Girls Active, and ensuring long-term, lasting impact. 

• GLAMS believed it was essential that Girls Active is known across all year groups. The GLAMS’ hoodies 
were invaluable for showcasing Girls Active, and acted as a uniform, giving them an increased sense of 
responsibility and pride. Word of mouth was also important – in some instances Girls Active was regularly 
advertised and promoted during PE lessons, so more girls were aware of the programme. 

• GLAMS felt they could help train and mentor younger girls, so they were engaged from an early age, to 
ensure sustainability; teachers also felt that this would facilitate continuity. Ideas included offering 
creative leadership opportunities to young girls such as poster design, mentor/mentee roles, and 
workshops on confidence and teambuilding, designed and delivered by the GLAMS. This aligns with a key 
principle of Girls Active - developing role models for the future. 

• Strategic use of funding, and having events for the GLAMS to look forward to (e.g. Athlete Mentor visits, 
training sessions, meet ups with other schools, festivals), especially ones that elicit new ideas, were seen 
as crucial for sustaining the programme. 

 

 

  

“I’ve got a girl who’s in my form, she’s quite high SEN and finds it difficult to be socially aware, socially involved. When we put the 

application for Girls active out, she applied. So, we thought, let’s give her a chance and see how she does. The session where Anna 

came in, she was really nervous and didn’t want to do it. But she gave it a go and she loved it, and now we’re seeing her in a totally 

different light than we have before." - Teacher 

“In rounders, we got a tennis ball and tennis racket for Mayer, because of her disability she can’t hit it from where other everyone 

else stood so we made it easier for her, instead of her missing out and just watching everyone else have fun.” – GLAM 

“I had Faye on my team, she’s got one leg, but it was too easy for her, cause she just had to hit it and run, so I had to try and make 

it more challenging by asking her to hit it high or low.” - GLAM 

“One girl is autistic, so we learnt to adapt for her. We put more description into things, clearer instructions, like describing the 

movement so she understood it better.” - GLAM 

“We were doing Just Dance and all the sports hall was being used so we had to find a different space.” - GLAM 

“We’ve been able to find a new solution to everything so far, so it’s been good.” - GLAM 

“We need to make people aware of what it is, what it’s about, what it does, then younger years will know that they can rely on Girls 
Active to have fun.” – GLAM 

"The impact was great. Simply seeing girls wearing hoodies that they adored, and wore everyday even in hot weather, because 
they felt they were representing all the girls; that on its own was a significant milestone. Because all the girls in the lower ages were 
looking at the Year 6 girls thinking I want to be one of those, what do you have to do to be a Girls Active leader?” – Teacher 

“We’d like the GLAMS to be part of Year 6 transition. It would be amazing in future if, when new students come to Litherland, they 
know that there is an opportunity to be part of the GLAMS and for that to become a selling point for the school would be the 
ultimate dream.” - Teacher 

“More days like this (Athlete Mentor visit), and training days for the girls would make them more confident and give them things 
to look forward to. And links to other schools would be brilliant – the girls could visit them and share ideas.” - Teacher 

“The Year 7s could come to our sessions and help out. We could do confidence and team building workshops for them.” – GLAM 

“Mentoring some of the Year 7s and 8s who are coming to our club, and eventually by the time we’re about to leave, we’ll be able 
to just sit and watch and they’ll be able to run the session. And then later, they’re in our shoes, and they can teach more people and 
it’s just like an ongoing thing. Then it becomes a cycle.” – GLAM 

“Share our experiences with younger students, so they get an overview [of Girls Active] and maybe be inspired to become leaders, 
then they could do what we’re doing and share their experiences with others too, and influence them to become leaders.” - GLAM 
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How the YST can help schools ensure Girls Active has a lasting impact 

• Teachers particularly valued the virtual support the YST provided this year. 

• They felt that additional visits from YST Tutors, Athlete Mentors and/or sports coaches would help them 
to keep the momentum going and provide leaders with new ideas for their sessions. 

• One teacher suggested that the YST could facilitate relationships between local Girls Active schools to 
help them share ideas and best practice. 

 

What has gone well this year with Girls Active - teachers’ perspectives 

• Virtual engagement with primary schools has been very successful. 

• Allowing children to come to school in their PE kit saves time and reduces pressure on girls. 

• Positive role models have begun to emerge on social media, so teachers have been able to guide students 
towards more physically active influencers. 

• Despite COVID-19 restrictions, the GLAMS have had a fantastic impact and experienced great personal 
development. 

 

The value of targeted approaches 

• Teachers said that being part of Girls Active has increased their school’s awareness of the value of 
targeted approaches to increasing physical activity levels among girls. 

• Teachers felt that the GLAMS had been instrumental in encouraging girls to be more physically active. 

 

“What the YST are doing now is great. Regular meetings, checking in virtually, networking, discussing what you’re all doing, sharing 
best practice, it’s been a really positive thing, which going forwards hopefully the YST will keep. So beneficial.” - Teacher 

“If the people who train us as teachers could also work with the girls, that would be really useful. The girls would like to meet 
leaders from other schools too – maybe the YST could facilitate emails across Girls Active schools in the local area.” - Teacher 

“If there’s any more individuals to come in and speak to us, maybe a mentor to give us a few ideas, to keep the creativity and 
momentum going forward that would be a great benefit.” - Teacher 

“Engagement from primaries – the staff have found it very easy to attend virtual meetings.” - Teacher 

“Through lockdown, lots of fitness instructors started using social media and put themselves forward to help girls and be a good 
influence. We’ve been able to encourage girls to use social media positively to help their self-confidence and guide them to the 
right kind of role models.” - Teacher 

“A positive is that children are now allowed to come in PE kit. Girls really don’t enjoy getting changed in front of others, especially 
with puberty. And it’s given us more participation time, which is great.” - Teacher 

“The GLAMS have thrived, their confidence has built – it’s lovely to see. They’re able to stand in front of a group and deliver activities 
now. They’re not timid, scared individuals any more. And they can adapt their leadership skills to meet the needs and desired 
outcomes of different ability levels.” - Teacher 

“The GLAMS set online challenges – they’ve impacted lots more students than we have previously.” - Teacher 

“We are really trying to be more inclusive as a school. We are thinking a lot about self-confidence and trying to understand where 
girls are coming from when they are not very confident in sport.” - Teacher 

“The boys always seem to get more opportunities, so it’s been nice for the girls to have their own identity. We’ve always said that 
we want to get girls more active, but it’s just been a flippant statement, until now.” - Teacher 

“It’s been lovely to see those girls who don’t normally come to clubs finally actually attend. It’s been interesting to reflect and say 
“Wow, how have we done that?”, and the simple answer is: by getting a group of individuals who embody what a GLAM is – 
confident, a good leader, approachable. So, it wasn’t actually rocket science, it was just putting the girls group together to lead 
it.” - Teacher 



20 

 

 

 



21 

 

 

 

7. Overall recommendations from the research 

Based on our evaluation, we have developed several recommendations to help schools maximise the impact 

of Girls Active and support its longevity. The following are also transferrable to other YST programmes: 

Adopt a whole school approach 

✓ Involve teachers from outside of the PE department in Girls Active; for example, ask staff to share their 

experiences of sport and physical activity with students, to show girls that they don’t need to be ‘sporty’ 

or enjoy PE to take part, and motivate more girls to try the Girls Active sessions. 

✓ Seek active support from Headteachers and/or others in Senior Leadership roles. 

✓ Promote Girls Active across the school, including within form classes during assemblies and in PE lessons, 

to generate interest and ensure that all students and staff are familiar with the programme. 

Facilitate and maximise the impact of the GLAMS as role models 

✓ Empower the GLAMS by giving them specific roles aligned to their individual skillsets; make sure they 
understand their responsibilities and how they each contribute to the overall success of Girls Active. 

✓ Plan events throughout the year to maintain momentum and help the GLAMS to stay motivated. 

✓ Provide termly or half-termly training and/or networking opportunities (either virtual or face-to-face) for 
the GLAMS, such as YST Athlete Mentor sessions, external sports coach visits and collaborations with 
GLAMS from other schools, to foster creativity and help them develop new activities. 

✓ To create continuity, support the GLAMS to mentor and educate younger girls to become the new 
generation of leaders, as engaging them at a younger age makes them more likely to develop lifelong 
participation in sport and physical activity. 

 

 

GLAMS success stories 

“Skye in Year 11 has been amazing. If you met her in Year 7, you’d never think she’d be as confident as she is now. We’ve worked 
on her confidence through the years and in Year 7, she would’ve never said she’d be sitting here now talking to everyone about 
periods and things like that, and on video too. Her self-confidence has really shone, and she’s come out of her shell a lot. She now 
wants to go into PE teaching, so I’m hoping it’ll lead into that. She’ll be open to saying she’s not the sportiest person in the world, 
but she just wants to inspire people to do and to enjoy it.” - Teacher 

“There’s one girl who is extremely shy, extremely timid, and I had a parents’ evening 2 weeks ago, and her mum said to me “I’ve 
seen the biggest change in Caitlin that I’ve ever seen – she’s confident, she’s got a purpose now”, and that’s a huge success story 
for me. Her mum said she felt Caitlin had ’lost her voice’ coming into high school and then going into lockdown. She said that now 
Caitlin is in the GLAMS, she’s found her voice again and she has a purpose, which is just lovely to see.” - Teacher 

“How the leaders have come together to make other girls feel more confident and they’ve been able to encourage and instil 
enthusiasm in others, and help them live full and rich lives through physical activity – it’s brilliant to see.” - Teacher 

Participant success stories 

“There’s a girl who never used to bring her PE kit. She would sit in ICC for two hours during PE not doing anything, and now she 
comes to our club, which is unbelievable. We’ve asked her what she wants to do, we’ve adapted what we are doing for her, we’ve 
made her feel valued and welcome. And we’ve made her feel more comfortable with herself and confident as well.” - GLAM  

“I’ve found it absolutely lovely to see individuals coming to clubs who are quite timid and shy, and all of a sudden in these clubs, 
they’re absolutely loving life.” - Teacher 

“It’s been a joy to watch individuals who I’ve never spoken to because they are so shy and quiet, suddenly give 100% effort in the 
Girls Active sessions. It’s lovely to see their personalities start to shine and their motivation levels build up.” - Teacher 
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Tips for engaging more girls from different backgrounds and demographics 

✓ Create a GLAM Squad who represent the whole school demographic. For example, recruit GLAMS from 
socio-economically disadvantaged backgrounds to ensure other students from similar backgrounds have 
role models that they can relate to and aspire to. 

✓ Emphasise to girls that it’s okay to be different, and that Girls Active provides a safe space where nobody 
is judged, everyone is welcomed and valued, and activities are adapted for different needs. 

✓ Adopt methods such as having small group sizes during activities, partnering girls up with friends, 
displaying pictures of people from diverse backgrounds taking part in sport within Girls Active promotions, 
educating the GLAMS about different cultures, backgrounds and religions, and sharing positive messages 
(such as those from Sport England’s This Girl Can campaign) to engage girls from different demographics. 

✓ Involve girls in decision making, afford them choice in the activities on offer, and above all, make sure the 
Girls Active sessions are fun! 

✓ With parental pressure being a key barrier for many girls, schools should aim to engage with parents to 
educate them around the benefits of participating in sport and physical activity, particularly with regards 
to the positive correlation between physical activity levels and academic grades. 
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Appendix 1: Youth Sport Trust Girls Active logic model 

 


