DAILY PHYSICAL ACTIVITY  |  SUPPORTING DOCUMENTS
An evidence-informed implementation model
Two planning lenses within a disciplined improvement cycle
Schools can enter the model through either of two legitimate routes: a desired outcome or a pressure point in the school day. The second lens is then used as a check. An outcome-led enquiry asks where in the day change is most feasible and relevant; a timing-led enquiry asks what the movement at that point is intended to achieve. Both routes then move through the same cycle of baseline, design, testing and evaluation. This avoids beginning with a preferred activity or assuming that more movement will automatically produce a particular outcome.
Planning lens 1: periods in the school day
	Moment
	Where to look
	Purpose
	Examples and phase challenge

	Start of day
	Entry, registration, tutor or form time
	Readiness, connection and a lower-pressure transition into learning
	Primary: soft-start stations, playground loop or optional wake-and-shake. Secondary/other: active tutor option, purposeful route from the gate or a discreet standing choice; consider dignity, uniform and transport patterns.

	Curriculum lessons
	Before or within sustained learning
	Interrupt prolonged sitting, support alertness or rehearse content
	Primary: a short movement break or active retrieval. Secondary/other: a consistent departmental routine, practical retrieval stations or planned movement between task phases.

	Transitions
	Between lessons, rooms and activities
	Use necessary movement safely and purposefully
	Primary: varied routes, stretching or equipment roles. Secondary/other: examine corridor systems, transition time, stair access and sanctions; do not disadvantage pupils with mobility or fatigue needs.

	Break and lunch
	Morning break, lunchtime and afternoon break
	Provide genuine recovery, social connection and varied participation
	Primary: protect play and widen the offer beyond dominant games. Secondary/other: active social zones, walking and calm movement options, youth-led activities and inclusive non-competitive provision.

	Targeted provision
	Mentoring, pastoral, SEND or alternative provision
	Use movement where it is appropriate to regulation, belonging or engagement
	Co-plan with relevant professionals and the pupil. Movement may complement support, but should not replace therapeutic, clinical, pastoral or safeguarding responses.

	Extended day
	Travel, clubs, family and community activity
	Widen access beyond confident participants and the formal timetable
	Primary: family sessions, pupil leaders and active travel. Secondary/other: youth-led clubs, community links, free or subsidised access and opportunities shaped by pupils who currently participate least.


Planning lens 2: desired outcomes
	Desired outcome
	Possible contribution of movement
	Critical design question

	Readiness to learn
	Support a manageable transition into a lesson or school day
	Is reduced pressure, clearer routine or relational contact needed as much as movement?

	Attention and learning
	Interrupt prolonged sitting or support purposeful rehearsal
	What learning mechanism is proposed, and how will lost time, disruption and novelty effects be checked?

	Regulation and recovery
	Help pupils adjust arousal, manage fatigue or recover after sustained demand
	Do pupils need energising movement, calming movement, genuine rest or individual choice?

	Belonging and connection
	Create low-threat opportunities for interaction, contribution and trusted-adult contact
	Who may find public, competitive or group movement exposing rather than connecting?

	Participation and equity
	Increase meaningful access for pupils currently least engaged
	What environmental, financial, cultural, sensory, physical or social barriers must be removed?

	Physical activity and health
	Increase activity and reduce extended sedentary time across the week
	Is the opportunity frequent, sufficiently active and accessible, while complementing rather than displacing high-quality PE?


Six-stage implementation cycle
1. ESTABLISH THE BASELINE - examine the lived day: sedentary periods, curriculum pressure, existing opportunities, participation patterns and staff capacity. Use timetable evidence alongside pupil and staff experience.
2. DEFINE THE PRIORITY THROUGH BOTH LENSES - specify the desired outcome, pupil group and relevant period of the day. Schools may begin with either outcome or timing, but must make the relationship between them explicit.
3. DESIGN THE RESPONSE - select a feasible movement opportunity, its minimum entitlement and inclusive alternatives. Identify what must be consistent and where professional judgement is appropriate.
4. TEST IMPLEMENTATION - trial for a defined period with named ownership, staff preparation and simple measures of reach, feasibility and experience. Record adaptations rather than allowing undocumented drift.
5. EVALUATE AND REFINE - compare evidence with the baseline and intended outcome. Examine participation and experience by relevant pupil groups, consider unintended effects and avoid attributing change to the intervention where other explanations are plausible.
6. EMBED, SCALE OR DISCONTINUE - sustain only what is feasible, inclusive and sufficiently beneficial. Adapt before scaling; stop approaches that do not address the priority or create unacceptable costs or barriers.


Daily Movement Audit and Trial Planner
Use one copy per phase, year group, pathway or department
A. Establish the baseline across the day
	Moment in the day
	Current experience / longest sitting stretch
	Who benefits or misses out?
	Potential purpose
	One feasible change

	Start of day
	
	
	
	

	Curriculum lessons
	
	
	
	

	Transitions
	
	
	
	

	Break and lunch
	
	
	
	

	Targeted provision
	
	
	
	

	Extended day
	
	
	
	


B. Plan a six-week trial
Defined priority, group and intended outcome:
________________________________________________________________________________
Selected period(s) of the day:
________________________________________________________________________________
Proposed response and rationale:
________________________________________________________________________________
Minimum pupil entitlement:
________________________________________________________________________________
What staff may adapt:
________________________________________________________________________________
Inclusive options and reasonable adjustments:
________________________________________________________________________________
Staff preparation / movement menu needed:
________________________________________________________________________________
Baseline and follow-up evidence:
________________________________________________________________________________
Pupil voice method - including non-participants:
________________________________________________________________________________
Review date and decision owner:
________________________________________________________________________________
Criteria to embed, adapt or discontinue:
________________________________________________________________________________
C. Review
What changed for pupils? ________________________________________________________
Who still missed out? ________________________________________________________
What changed for staff workload and confidence? ________________________________________________________
What unintended effects emerged? ________________________________________________________
Continue, adapt, scale or stop - and why? ________________________________________________________
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